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At Peters Hill, our Geogrphy
curriculum strives towards the
following aims:

» To be engaging and inspiring through a well sequenced
approach to learning.

 To develop curiosity and interest in the world that we live in.

» To develop a strong sense of place by studying places,
people and environments.

« To understand our place in the world around us.
* To recognise diversity and the forms that this comes in.

* To learn the skills of enquiry through a range of resources
and approaches.

 To develop technical vocabulary.
 To speculate, make connections and interpret evidence.




We believe in Geography, all children
should:

 Learn about significant places, people and resources.

 Develop their understanding of physical characteristics in the
world around us.

e Learn about human characteristics and how these have been
developed and progressed.

» |[dentify changes in our locality over time.
 Learn to collect and present geographical data.

« Understand how to interpret and analyse geographical
information.



Children become proficient in Geography
through the development of the following
learning pathways:

- Pathway 1 - Locational Knowledge

Pathway 2 - Place Knowledge
Pathway 3 - Human and Physical

Pathway 4 - Skills and Fieldwork

* All knowledge is sequenced to ensure that existing learning
is reviewed and linked to new learning.



Curriculum Drivers - How do our whole
school values link to the subject?

« AMBITION (Success) - Knowledge organisers will be in place to ensure
learning outcomes are ambitious for all pupils. Key knowledge will be clearly
established and linked to previous Iearnln%. Lessons will aim for a depth of
understanding through the subject ‘deep ideas’ themes.

« BELIEF (Confidence)- All children will have the opportunity to reflect on
learning and see how their knowledge is improving over time. Learning Logs
will show pupils the progress they are making and give the self belief that
they can achieve well in geography.

« COMPASSION (Motivation) - Children will be encouraged to find out about the
world they live in and ask appropriate questions to deepen their
understanding. They will be motivated by learning about local, national and
international geography so that their global awareness increases all of the
time., TheY will be motivated to show that they know more by the end of a
topic. Children will be motivated by a ‘hands on’ approach to learning about

geography.
« PRIDE (Knowledge)- Knowledge will be shared with all children throu%h _
knowledge organisers anﬁl %ood teaching. All staff will teach geography with a
a

clear understanding of what has come before and how this linksto todays
learning. Deep ideas will be developed for children on a regular basis.
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Key Competencies

* The following documents set out the key competencies developed across
the range of topics in each year group.

* These key competencies are set out as pathways to demonstrate how they
link and progress throughout the school.

* These competencies are then planned into each topic through the half
termly medium term planning process.

* These competencies combine to make the total schema that teaching staff
use to assess the children at the end of the topic. This generates
assessment judgements as set out on the following slide and happens
three times a year.

* These total judgements average throughout the term. This total will fall
between 1 to 5 depending on the outcome of each topic.



MNovice Simple idea Relational Multiple Expert
idea Links understanding
1 2 3 4 5
The task is The pupil's The pupil's The different The previous
not attacked | response only response aspects have integrated whole may
appropriately; | focuses onone | focuses on become be conceptualised at a
the pupil relevant aspect. | several relevant | integrated into | higher level of
hasn't really aspects but they | a coherent abstraction and
understood are treated whole. This level | generalised to a new
the point and independently is what is topic or area.
uses too and additively. | normally meant
simple a way Assessment of by an adequate
of going this level is understanding
about it. primarily of some topic.
quantitative.

Well below - Below - Emerging - Secure - Mastered -
Has significant Can access key Started to unlock key Securely unlocked the
difficulties in competencies of the competencies of the key competencies of

Can apply the
competencies of the

successiully schema but need schema but not yet the schema. Nao schema with fluency in

accessing the significant support to secure. Support can support is required. :
competenies do so. be required. different contexts.




Key Competency Expectations

Working well below the standard. Has significant difficulties in accessing the key competencies.

Below
Working below the standard. Can access key competencies of the schema but needs support to do so.

Emerging

Emerging towards the standard. Started to unlock key competencies of the schema but not yet secure. Support can be
required.

Secure
Meeting the standard. Securely unlocked the key competencies of the schema. No support is required.

High attaining within the standard. Can apply the competencies of the schema with fluency in different contexts.



EYFS

Development
Matters links
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the warld
They talk about the
features of thair
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ervironment and
how ervironments
might wary from one
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about features in
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Erviranments,
[Classroam, schoal
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rmdaps and atlages,

Locate and label
Itahy an & woarld
b

Locate and label
France on & map of
Eurape.

Locate and label
The Paris Basin,
cities and physical
featured.

another. locational and Serrekunda — The Identify East Anglia and Campania abaut the fuccess Identify the Amazan Basin region uwsing
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differences in Gambia and region using rmaps Califior mid wsing région using maps
relation o places, Lotate the UK and Serrekunda uling and atlaies, maps and stlases and atlages.

Key
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Key
Competencies

ani talk aboust
changes.
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Instructions
Inwoiviing, several
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differences between
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familees,
commiunities and

traditions.

Identify and talk
about an island
and it's features.

Give simple
directions.

Understand how
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Use diresctional
and locational
language
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understand the
difference
betwesn a
continent and a
country.
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weather and
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process of
coastal change.

Describe the
climate and
weather in
Califormia.

Locate and label
the Campania
rEgion, main
settlaments,
phrysical features
and the seas
surrounding
taly.

Easgin ta ko soame
of the
characteristics of
the region intenms
of s weather and
dimate.

Describi the types
of mining practised
in South Wakes.

Identify aspects of
the physical
landscape of Sauth
‘Wales.

Unifesrstand hiva to
locate moutain
ranges in Sowth
Wales bn particuiar
Fen y Fan using OS5
maps.

Explain the walue
and purpase of
Mathoinal Parks.

Plot and kabe the
oourse of the River
Taft.

Use directions (fowr

and six figure grid

references and
compass direction |2
points)

Develion theedr Ideas
aboist thie sUCCEs
fimpact of
regeneration.

Know some of the

characteristics of The Amazon
Basin im terms of its weather

and climate.




Place
Knowledge

Key
Competencies

EYFS

Year 1 Year £ Year 3 Year 4 Year 5 Year &
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Differentiate Identify and talk | Use a range of Describe the Use and discuss | Use, evaluate and discuss a
between maps, | about a place— | sources to find physical features | a range of range of sources to find out
plans and The Gambia. out about the of the region in sources to find about the human and physical
photographs human and Italy fCalifornia | out about the features of a place.
(images) and use physical features human and Including GIS
these to explore of a place. Use a range of physical features
aplace. sources to find of a place.

out about the InCluding GIS

hivirnan and

physical features

of a ELEIEE.




Human
and
Physical
Geography

Key

Competencies
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Key
Competencies

Geographical
skills amd
fieldwork

Year 1
Children can colect,
explcee and talk
about data gathered
from thaeir
Emviromement.

Children can
understand and use

Duthne pland.

Children can talk

about and plan a
simple route.

Children recognise
e peoints of a
COaTIpASS.

Children can explain

Wit Lo pa S5 s are
used for.

Children
uncerstand the use
of symbaks and how
a ey woirks.

Year 2
Explain aw am
adidness 5 written
amd weed.

Recogni se the four
cardinal podnts of
the compass

En pl aion wwehak
COMPASSES e U s
for and use with

support.

Begin to tadk about
abseraatians thoy
male.

Uiniderstand, wse and
falk abosut symibsnis

and hiow 3 key
woirks.

Differontiate
BehwEEn maps,
plana amd
phobograpghs.

Year 3
Folkore 3 noubeE an a
map.

Make geogpraphecal
obsesneati ons

Use gridl refenenon
[4fig) acosately to
Intenpret maps

Drass an accurabe
field sketch.

Distinguish between
fact and fiction.

Cosmmisnicate
BEOgTapTCal
infosnmaiti o by
writing at kength.

Idenkify riser
features in the fel.

Recond change akang
a rivers course.

Rizcoind aared
understand data
and information

gathered in the
fleid.

Year 4
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interpret mans.
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rexsons why floods
meed to be

maraged.

Year &

Use grid reference accurabely ta
Eerpret maps.

Begin o wnderstand what GIS is and
o o e locaticnal and ecanomic
data in a GiE.
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OVERVIEW

Yeoar 1 Avlumn Year 1 Spring Year 1 Summer
MY SCHODL A SMALL AREA OF THE UK MY SCHOOL GROUNDS
[SLES OF SCILLY
Year 2 Auvtlumn Year 2 Spring Year 2 Summer
THE SURROUNDING ENVIRONMENT ASMALLAREATN A FIELDWORK SKILLS IN PRACTICE
NON- EUROPEAN LOCALITY
SEAREKUNDA, THE GAMBIA
Year 3 Autumn Year 3 Spring Year 3 Summer
THELOCAL AREA AREGION OF THE UK GEOGRAPHICAL SKILLS AND
EASTANGLIA TIEIDWORK
Year 4 Autumn Year 4 Spring Year 4 Summer
AREGION WITHIN A REGION N A FUROPEAN COUNTRY THE GLOAL CITIZEN
NORTH AMERICA NAPLES AND CAMPANTA
CALIFORNIA
Year § Avtumn Year § Spring Year § Summer
ARECION OF THE UK AREGION IN A EURPEAN COUNTRY USING GEOGRARHIC
SOUTHWALES THE PARIS BASIN INFORMATION SYSTEMS
Year é Avtumn Year & Spring Year é Summer
AREGION WITHIN GLOBALLY SIGNIFICANTMACES | THE GEOGRAPHY OF LONDON
SOUTH AMERICA

AMAZON BASIN




Key Concepts

What are the
links?

Key

Key Activities Competencies

What are we
learning and
measuring?

What are we
doing?

Key
Vocabulary

What are we
hearing?




Medium Term
Planning




Isles of Sciuﬁ
School Grounds

Ye ar |
M3 School



NC PoS

Key Concepts Link

Key Knowledge and
Pathway

Vocabulary

Activity

Pupils should
be taught to:

Use simple fieldwork
and observational
skills to study the
geography of their
school and its
grounds and the key
human and physical
features of its
surrounding
environment

Geography teaching aims to make
topics accessible to the pupils and
enable them to progress.

Teachers will make these concepts
transparent and help children to
think geographically and to
develop transferable geographical
understanding.

Locational Knowledge

Recognise and talk about features in their
immediate environments.
(Classroom, school and home)

Use and understand locational and
directional language

Locate simple features on a plan.

Human and Physical Features

Use human and physical terms to describe
features of a place.

Compare features that are similar and
different.

Geographical Skills and Field Work

Children can collect, explore and talk
about data gathered from their environment.

Children can understand and use outline
plans.

Out line Plan — a simple
drawing show key features

Feature — something
interesting or important

Neighbour — something next
to something of the same

kind

MNear — a short distance from

something

Far — a long distance from

something

Aerial map- a photograph
which shows details from

above

Direction — instructions on
which general line to travel

fo

1. Where do | live?

The children their own addrass and understand »
their home is in relation to the school.

Challenge - Can the children recite their own address?

2. Where is my classroom?

The children - a birds eye view of their classroom
create messy maps to represent the key features.
Extend — How can we make it easier for others to know v
each shape represents on our map®

3. Where is our school?

The children use google earth to locate the school and I
the surrounding area. The children examine the school a
and learn the address and the order it is written. The chil
create pictures of the school to post to other classes in tl
group using the school address.

Expand — How do we get to the dosest postbox? Plan a r
we only cross one road.

4, Can we make a map of our school grounds?

The children follow simple trails around the schogol grour
using their knowledge of positional language and carding
points. The children them create maps of the school grol
showing key features.

Broaden — Make an emotion map for several places arou
school. How does the environment make you feel?

5. How do we travel to school?

Recalling their discussions on where they live the childre
discuss and map their route to school. How do they trawe
their home? Create a class pictogram to -lhe resul
Expand —Which transport is the most or least popular?



NC PoS

Key Concepts Link

Key Knowledge and
Pathway

Vocabulary

Activity

Pupils should be taught

to:

use simple fieldwork
and observational skills
to study the geography
of their school and its
grounds and the key
human and physical
features of its
surrounding
environment.

use simple compass
directions (North,
South, East and West)
and locational and
directional language
[for example, near and
far; left and right], to
describe the location
of features and routes
on a map.

use aerial photographs
and plan perspectives
to recognise landmarks
and basic human and
physical features;
devise a simple map;
and use and construct
basic symbols in a key

Geography teaching aims to make
topics accessible to the pupils and
enable them to progress. Teaching
will rely on a good grasp of the
architecture of the subject, its key
concepts and big ideas. These are the
concepts and ideas that are used to
create the geographical big picture
and are essential to effective
teaching. Teachers will make these
concepts transparent and help
children to think geographically and
to develop transferable geographical
understanding. The intention is to
take children beyond learning a set
of isolated facts and move them into
the realms of informed thinking
through a clearly linked approach to

teaching.

Pathway 1
Locational Knowledge

Recognise and talk about features in
their immediate environments.
(Classroom, school and home)

Use and understand locational and
directional language

Locate simple features on a plan.

Pathway 2
Place knowledge

Differentiate between maps, plans and
photographs (images) and use these to
explore a place.

Pathway 4
Geographical skills and fieldwork

Children can understand and use outline
plans.

Children can talk about and plan a simple
route.

Children recognise the points of a
compass.

Children can explain what compasses are
used for.

Children understand the use of symbols
and how a key works.

Map — a representation of an area
of land or sea showing physical
features, cities, roads, etc.

Plan - design or make a plan of
(something to be made or built).

Aerial photograph - a general view
from above.

Legend (key) - the wording on a
map or diagram explaining the
symbols used

Compass - an instrument
containing a magnetized pointer
which shows the direction of
magnetic north

Cardinal point - each of the four
main points of the compass
(North, South, East and West)
Birds eye view - a general view
from above.

Aerial view - a general view from
above.

Directions — a course along which
someone or something moves.

1. Canluse directional language to understand and locate
features on a trail?

Children will explore the concept of a trail- looking at local

examples. They will use a plan of the school to follow a simple

trail and take photos of what they find at each point.

2. What are the four cardinal points?

Children will be introduced to the concept of a compass and
explore its features. They will be shown how to use a compass,
making a mnemonic for the four points. Children will identify
and explain what they can see when they are facing the
different cardinal points.

3. What is a birds eye view?

Children will be introduced to the concept of birds eye view,
looking at objects and drawings from above. They will identify
objects from their birds eye view drawing.

4. What is the difference between maps, plans and aerial
photographs?

They will explore maps, plans and aerial photos — how these
differ, including the use and purpose of keys. Sort images into
categories: maps, plans and aerial photographs. Children will
design their own key and symbols for the school grounds.

5. Canl measure the distance between two points?

Children will be introduced to scale on maps and aerial photos.
Looking at the aerial photo of the school, children will predict the
size of different areas, Class to then go outside, use compass to
identify the directions and measure distances using a trundle
wheel and a tape measure. Compare measurements to
predictions.

6. Assessment- learning log.



NC PoS

Key Concepts
Link

Key Knowledge and
Pathway

Vocabulary

Activity

Pupils should be taught

to:

use basic geographical
vocabulary to refer to:
key physical features,
including: beach, cliff,
coast, forest, hill,
mountain, sea, ocean,
river, soil, valley,
vegetation, season and
weather @ key human
features, including: city,
town, village, factory,
farm, house, office, port,
harbour and shop

use world maps, atlases
and globes to identify
the United Kingdom and
its countries, as well as
the countries, continents
and oceans studied at
this key stage

use simple compass
directions (North, South,
East and West) and
locational and directional
language [for example,
near and far; left and
right], to describe the
location of features and
routes on a map.

use aerial photographs
and plan perspectives to
recognise landmarks and
basic human and physical
features; devise a simple
map; and use and
construct basic symbols
in a key

Geography teaching aims to
make topics accessible to the
pupils and enable them to
progress. Teaching will rely on a
good grasp of the architecture
of the subject, its key concepts
and big ideas. These are the
concepts and ideas that are
used to create the geographical
big picture and are essential to
effective teaching. Teachers will
make these concepts
transparent and help children
to think geographically and to
develop transferable
geographical understanding.
The intention is to take children
beyond learning a set of
isolated facts and move them
into the realms of informed
thinking through a clearly linked
approach to teaching.

Pathway 1
Locational Knowledge

Use and understand locational and directional
language

Identify the Scilly Isles

Locate the UK and the Scilly Isles using maps and
atlases.

Identify and talk about an island and it’s features.

Give simple directions.

Pathway 2
Place knowledge

Identify and talk about the UK and The Isles of
Scilly using maps and atlases.

Differentiate between maps, plans and
photographs (images) and use these to explore a
place.

Pathway 3

Human and Physical Geography

Use human and physical terms to describe
features of a place.

Compare features that are similar and different.

Pathway 4
Geographical skills and fieldwork

Children recognise the points of a compass.
Children can explain what compasses are used
for.

Children understand the use of symbols and how
a key works.

United Kingdom —a place on earth that is
made up of 4 countries — England, Wales,
Scotland, Northern Ireland.

Isles of Scilly - 5 populated islands — St
Marys, Tresco, Bryher, St Agnes, St Martins.

Atlases - a collection of maps.
Sea - salt water that surrounds land.

Island - a piece of land surrounded by water.

Map — a representation of an area of land
or sea showing physical features, cities,
roads, etc.

Aerial photograph - a general view from
above.

Compass - an instrument containing a
magnetized pointer which shows the
direction of magnetic north

Cardinal point - each of the four main
points of the compass (North, South, East
and West)

Birds eye view - a general view from
above.

Aerial view - a general view from above.

Directions — a course along which someone
or something moves.

1. Where in the UK are the Isles of Scilly?

Children will explore a map of UK, labelling the four
countries and seas around these. We will explore the
location of the Isles of Scilly and how you can get
there.

2. What are the physical and human features of the
Isles of Scilly?

Children will explore the concepts of physical and
human features and look at these with regards to the
Isles of Scilly. Children will sort pictures of Scilly into
human and physical features.

3. Can | use a compass to give directions?
Children will be reminded of how to use a compass
and the four ordinal points. They will use a simple
map and compass to answer simple directional
questions.

4. Can | use and understand basic symbols on a map
key?

Children will be reminded of map keys and explore
how these are used in maps to find more
information. Children will create their own key to use
with a map of the Isles of Scilly.



Fieldwork - Compass Poinls

l Year 2
The surrounding environmen}
The Gambia



NC PoS Key Concepts Key Competencies Key Vocabulary Key Activities
What are the links? What are we learning and What are we hearing? What are we doing? (Context)
measuring?
Place Knowledge -The topic is taught in 1. To understand that each school Address-the particulars of the place 1. Entry assessment-What do | already know about my local area/ Chn to draw and labe
understand an accessible way to has a unigue address and where someone lives or an initial ideas. the drawing effect.jpg [2048x1536) (sharepoint.com]
geographical enable them to postcode. organization is situated
5i_rni|arities and progress. _ 1.What is an address? Discuss and record where we live - what continent do we live on, v
differences through _ 2. To understand how we receive Postcode-A group of numbers or country, the closest city and what our local town is to Peters Hill. Use Google Earth to find
studying Fhe human -Teaching torelyon a and send post and be able to recall | letters and numbers which are _ school and its postcode. Discuss how important the postcode is but that the school also h:
and physical good grasp of the our own address added to a postal address to assist address. Explain how addresses work. . Extend — Why do we need addresses and postcods
geography of a small architecture o the the sorting of mail

area of the United
Kingdom

Human and Physical
Geography Identify
seasonal and daily
weather patterns in
the United
Kingdom. use basic
geographical
vocabulary to refer
to: human and
physical features

Geographical Skills
and Field Work. Use
skills to study the
geography of the
surrounding
environment.

subject, its key concepts
and big ideas

For children to think
geographically and to
develop transferable
geographical
understanding.

-Ambition to take
children beyond learning
a set of isolate facts and
move them into the
realms of informed
thinking.

-Clearly linked series of
lessons and teaching for
all children to develop a
deep understanding of
their local area, to
enahle them to contrast
it effectively.

3. To begin to use a series of maps
to find routes to and from their
homes and surrounding area.

4. To be able to give simple
descriptive directions.

5.To describe geographical
features and make a pictorial key
of one part of the surrounding
environment.

6. To recognise and classify
physical and human features of
the surrounding environment

Continent-A continent is a very large
area of land- Europe, Asia, Africa,
Morth and South America, Australia,
Antarctica

Atlas-a book of maps or charts

Environment-The surroundings or
conditions in which a person,
animal, or plant lives or operates

Key-Explains the symbols on a map

Ilap-A representation of an area of
land or sea showing physical
features, cities, roads.

Human features-those made by
humans and which humans have
changed or influenced

Physical features-Some features in
the landscape are natural and are
called physical features |

2. How do we send and receive post? Children to have google map app on iPad and use i
locate their homes and verbally recall their own addresses. Children o create a journey o
letter in pictures or words. Broaden — Why might a person choose to post something?

3. What are maps used for? |dentify the different maps you can use. Plan the best route t
school for a “new pupil” give a real address in the surrounding area using a simple road
map. Discuss different routes, the safest, the shortest, the longest, on simple maps of the
surrounding environment. Challenge — Can you repeat the routes using an Ordnance surv
map?

4. Why do directions need to be descriptive? Children to give descriptive directions, Mak
class list: of words that describe routes - long. wide, busy, noisy and write an informative .
descriptive route for someone who needs to find their way around the surrounding
environment. Challenge — Can you identify and describe the quickest route?

5. Features in my local area. Make a pictorial key of features that are found in one part of
surrounding environment Look at keys in maps-children to create a key of symbaols to
represent features of Peters Hill. Extend - How does a key help you interpret a map?

6. Human and Physical Features- Children to work in groups to sort a selection of pictures
from UK and local area into rural and urban. Can they explain their reasoning? Classify hur
and physical features in the surrounding environment and record the new vocabulary cre;
a key. Expand — Is a park a human or a physical feature? Explain your reasoning,.

Exit assessment



NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity
Locational -To teach topicsin an 22. Geography Curriculum Pathway.pdf -Use subject specific vocabulary to Entry assessment-What do | already know about my
Knowledge accessible way to (sharepoint.com) describe a route to school local area/ Chn to draw and label initial ideas.

Place Knowledge

Human and
Physical Geography

Geographical Skills
and Field Work

children's to enable them
to progress.

- Teachingtorelyona
good grasp of the
architecture o the subject,
its key concepts and big
ideas

-Concepts and ideas are
used to create a
geographical big picture-
essential to effective
teaching. These concepts
are transparent and help
children to think
geographically and to
develop transferable
geographical
understanding.

-Ambition to take children
beyond learning a set of
isolate facts and move
them into the realms of
informed thinking.

-Clearly linked series of
lessons and teaching for all
children to develop a deep
understanding of their
local area, to enable them
to contrast it effectively.

Pathway 1 - Locational Knowledge

-Begin to use maps and find routes in the

local environment.

Pathway 2 — Place Knowledge

-Begin to understand the difference between

a continent and a country.

-To name the continents of the world

-To locate the continent the children, live in

-To know there is a difference between a country,
county, city and town.

-To use subject specific vocabulary to describe a route
to school.

Pathway 3 — Human and Physical Pathway

To understand the difference between urban and rural
areas

-To understand geographical similarities and
differences through studying the human and physical
geography of the UK

-To use basic geographical vocabulary to refer to and
differentiate between:

-key physical features,

-key human features

(home and contrasting location in Spring 2)

-To understand geographical similarities and
differences through studying the human and physical
geography of the local area -

Pathway 4 - Skills and Fieldwork

-To know how an address is written and used
-ldentify, compare and contrast the local area

-To begin to talk about observations they make. -
Understand, use and talk about symbols and how a key
works. Differentiate between maps, plans and
photographs.

Continent-A continent is a very large
area of land,

Country

County

Town

Country, county, city, town

Street, road, lane, avenue, cul-de-sac
Map, Oceans, Atlas

-key human features, including: city,
town, village, factory, farm, house,
office, school, and shop, jobs

key physical features, including: forest,
hill, river, soil, valley, vegetation, season
and weather

Environment-All the physical
surroundings on Earth- includes
everything living and everything
nonliving.

forest, hill, river, soil, valley, vegetation,
season and weather

Facility-shop, supermarket, library, town
hall etc. City, town, village, factory,
farm, house, office, school, and shop

* Where do | live? Can children write a postcard
home (with their address). Children to have google
map app on ipad. Show children Google Earth on
IWB http://www.google.com/earth/ zoom in to find
continent, country, county, city and town where we
live. For homework, children to bring in photo of
house and write address (link to computing type of
house lesson).

++Revisit Y1 learning-identify seasonal and daily

weather patterns in the United Kingdom. Look at the

use of symbols.

How has the local area changed over time?

Observational work looking at past and present maps

and photos of Peters Hill, canal, Merry Hill and canal to

observe changes over time. What do the children
notice? (Link with art lesson week 1) Notice differences
between maps and plans-when else do we use maps?

How many continents are there? Where in the world
do I live? Children to complete a ‘My world activity’
which they will use to refer to throughout the unit as
a vocab tool. Children to use atlases to independently
locate the seven continents of the world accurately.
Children to identify the continent they live in and
explore the atlases. What is the difference between a
town and a city?

Can | identify the human and physical features of my
area and the UK? Children to work in groups to sort a
selection of pictures from UK and local area into rural
and urban. Can they explain their reasoning? Create an
advert explaining the features of the local area.

What do | like about my local area?


https://petershilldudley.sharepoint.com/Curriculum/Shared%20Documents/CURRICULUM%202020%20MASTER%20DOCUMENTS/Geography/22.%20Geography%20Curriculum%20Pathway.pdf
https://petershilldudley.sharepoint.com/Curriculum/Shared%20Documents/CURRICULUM%202020%20MASTER%20DOCUMENTS/Geography/22.%20Geography%20Curriculum%20Pathway.pdf
https://kids.britannica.com/kids/article/Earth/353074
http://www.google.com/earth/

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity
Locational -To teach topics in an | can begin to understand the difference between -Use subject Baseline-What do | already know about Africa? Children to draw and label their ideas-listen
Knowledge | accessible way to a continent and a country. specific vocabula in to children's conversations to tackle misconceptions (e.g some chn will think all people in
children to enable them to -To name the continents of the world and locate the ry to describe Africa are poor. Pose questions-what jobs are there in Africa?
progress. continent the children, live in a route to school Where is Africa? Where is The Gambia? How would you get there?
Recap from last half term-What are the names of the continents and oceans? How many
- Teaching to rely on a good . . . continents are there? Where in the world do | live?(Chn to be able to identify where Europe
grasp of the architecture o | can c!escnbe how to travel from the home Ipcallty toThe Cont.ment—.A and Africa is) Where in the world is Africa? Use maps, Google Earth and create a map collage
the subject, its key Gambia and locate the country of The Gambia and the continentis a for classroom and working wall. Where is The Gambia? To understand that Africa is a
Place concepts and big ideas urban area of Serrekunda on a map. ;Iaer:z E{E‘:‘ aa';ea of | continent near the equator. Discuss in groups how you would travel to The Gambia.
Knowledge -Concepts and ideas are | can explain how aerial photographs are taken and what Africa or Asia, What is the weather like in The Gambia? Look at weather reports from UK (recap Y1
used to create a they show that consists of learning) and look at The Gambia-comparison at same time in the Year. Compare and
geographical big picture- several countries | contrast the seasons-Wet and Dry vs Spring, Summer, Autumn Winter. Which would the
essential to effective | understand how to observe and record weather data and Environment-All children prefer? Why? Look at problems the weather in The Gambia may cause (link to key
teaching. These concepts can make comparisons between the UK and The Gambia the physical English text)
are transparent and help dings on
Humanand | children to think . . . surrour\ & Is The Gambia a holiday destination? Show contrasting images of The Gambia (e.g. 5 star
Physical geographically and to | can |de.'nt|fy ar_]d t‘—."lk .about The G?mb'a and make Earth- |r.1cIU(.je‘S holiday destinations vs. Kutasilo rubbish dump. Why do children think people would want to
Geography develop transferable comparisons with life in The Gambia and my own everything living vist The Gambia? Look at a Gambian travel guide-hot seat as a bird watcher who is visiting
geographical and everything The Gambia.? Describe the landscape and why you choose to come and study the birds.
understanding. | can investigate and differentiate between human and nonliving. Show the children https://www.gambia.co.uk/blog/birds-of-the-gambia-inpictures
physical features in The Gambia. (I can name the human Investigate what maps tell us about the landscape of The Gambia using Google maps. Pose
-Ambition to take children features e.g. activities and jobs.) Africa-continent guestion-why do people want to travel to The Gambia?
Geographic | beyond learning a set of The Gambia-
al Skills and | isolate facts and move | can explain how jobs can be different to other parts in the country Are jobs the same everywhere? Create a poster which shows different buildings found in
Field them into the realms of world | can participate in discussions and debates Africa The Gambia (shops, schools, hotels, offices, houses, official buildings). (Serrekunda sheet 8)
Work informed thinking. The Gambia As a stall holder who sells tourist gifts, fabric, baskets, wooden items and leather goods,
Facts make a list of what you sell and how you stock your stall (are the items sourced locally or do

-Clearly linked series of
lessons and teaching for all
children to develop a deep
understanding of their local
area, to enable them to
contrast it effectively.

| understand the difference between urban and rural areas
and can draw some conclusions from their findings. | can
use physical geographical terms accurately describe the
landscape of The Gambia.

| can understand that food comes form different sources -
begin to make comparisons with their own lives and the
lives of others

they have to come from somewhere else?) Research where the items come from.
(Serrekunda sheet 9) As a Gambian mother, explain how you look after your garden plot.
Debate with the children-Are jobs the same everywhere. Debate and sorting actiivty in small
groups.

w.b 28th March-Project Gambia Day Have pictures of areas the children will know locally and
in school before and after pictures to show how areas have been improved or spoilt. Show
children the well in The Gambia that was built three years ago, using money raised by the
charity Project Gambia. Why was there a need for a well? How do you think it improved the
area? Children to have a selection of different scenarios. They must sort into groups and

explain if the action spoilt or improved the area. Children to review what they have learnt
aver the lact few weeke Children o create 2 non-chronnlocical renort ahoiitr The Gamhia


https://kids.britannica.com/kids/article/Earth/353074

NC PoS

Key Concepts
Link

Key Knowledge and
Pathway

Vocabulary

Activity

Locational
Knowledge

Place Knowledge

Human and
Physical Geography

Geographical Skills
and Field Work

-To teach topics in an
accessible way to children's to
enable them to progress.

- Teaching to rely on a good
grasp of the architecture o
the subject, its key concepts
and big ideas

-Concepts and ideas are used
to create a geographical big
picture-essential to effective
teaching. These concepts are
transparent and help children
to think geographically and to
develop transferable
geographical understanding.
-Ambition to take children
beyond learning a set of
isolate facts and move them
into the realms of informed
thinking.

-Clearly linked series of
lessons and teaching for all
children to develop a deep
understanding of their local
area, to enable them to
contrast it effectively.

Revision from Summer 1

-To/name the continents and oceans of the

world

Revision from Spring 1 and 2
Continent-A continent is a very large area

of land, such as Africa or Asia, that consists
of several countries

Ocean-A large expanse of sea

Identify, name and locate the oceans of the
worl-to help with journey work all about
Amelia Earhart and The Titanic.
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NC PoS

Key Concepts
Link

Key Knowledge
and Pathway

Vocabulary

Activity

understand geographical
similarities and
differences through the
study of human and
physical geography of a
region of the United
Kingdom

use maps, atlases,
globes and
digital/computer
mapping to locate
countries and describe
features studied

use fieldwork to
obsarve, measure,
record and present the
human and physical
featurss in the local ares
uzing a range of
methods, including
sketch maps, plans and
graphs, and digital
technologies.

Geography teaching aims to
make topics accessible to the
pupils and enable them to
progress. Teaching will rely on a
good grasp of the architecture
of the subject, its key

concepts and big ideas. These
are the concepts and ideas
that are used to create the
geographical big picture and
are essential to effective
teaching. Teachers will maks
these concepts transparent and
help children to think
geographically and to develop
transferable geographical
understanding. The intantion is
to take children beyond
learning a set of isclated facts
and meove them into the
realms of informed thinking
through a clearly linked
approach to teaching.

Pathway 1
Pathway 2
Pathway 3

To locate and describe the
East Anglia region in the UK,
by using maps and atlases.

To begin to understand the
weather and climate in the
East Anglia region.

To use geographical
vocabulary to describe the
distinctive physical features
of East Anglia.

To investigate human
features and understand the
types of jobs people do.

To use geographical
vocabulary to write a non-
chronological report/To use
geographical vocabulary to
write a persuasive leaflet

Continent
Country
Region

County

East Anglia
Local Area

City

Town

Urban
Agricultural
Temperature
Climate
Physical
Human

Coastal erosion
Transportation
Deposition
Glokbal warming
lce Age
Landscaps
Wind farm zones
Farming

1. Entry learning log. Look at map of the world — discuss continents, countries and ocear

2. Retrieval from year 2 —focus on the Gambia. Continents and oceans recap lesson bef
introducing the UK and East Anglia, thinking about the bigger picture — practical leszol
can they piece together the map of the world and match labels correctly?

CHALLENGE: Can they identify where the United Kingdom is on the world map?

3. Retrieval from previous lesson to link into this week's focus of the UK — countries, capit
citias, seas/oceans.
EXTEND: Can they identify any regions within the UK?

4. Begin by locking &t our local area then introduce the region of East Anglia. What iz a
region? Whers is it? How far is it from us? Identify local area and East Anglia on blank reg
map. What are its surrounding regions? What are its main cities? Look at a map of the are
and create a key to show counties/main cities/coastline etc.

CHALLEMGE: Compare maps of our local area and East Anglia — how are the same? How a

they different?

5. Discuss the meaning of climate. Discuss how the climate is more extreme than the rest
the British Isles. Why might that be? Share climate statistics and rainfall and temperature.
Compare it to the rest of the UK and in particular, our local area. Discussion: how does the
weather influence the region” Touch upon coastal erosion and how the weather has
contributed to that.

CHALLENGE: Where would they prefer to live due to the climate and why?



NC PoS KEY CONCEPTS KEY KEY KEY ACTIVITIES
COMPETENCIES | VOCABULARY

understand geographical | Geography teaching aims to Understand the Continent 1. Look at the climate zones in the world and in the UK. Can they make a pre
similarities and make topics accessible to the term region. Country about the weather and climate in East Anglia? Look at a graph of informati
differences through the | pupils and enable them to Region showing average temperature and average rainfall in East Anglia. Apply
study of human and progress. Teaching will rely on a Begin to know some of the County understanding.
physical geography of a good grasp of the architecture characteristics of a region East Anglia BROADEN: How did this climate compare to our local area?
region of the United of the subject, its key e.g. its weather and Local Ares
Kingdorm :S: Eﬁztgﬂannci;:f ;izaisa ET :SESE climate. ig:rn 1. Look at renewahle and non renewaple energy sources. What do the words
use maps, atlases, that are used to create the Usa physical geographical Urban and what do we use energy for? Children to search around the classroom |
globes and geographical big picture and terms accurately to identify | Agricultural different energy sources. Create a table in notebooks for them to sort
digital/computer are essential to effective aspects of the landscape of Tamperaturs accordingly.
mapping to locate teaching. Teachers will make East Anglia. Climate EXTEND: Which ones could the region of East Anglia make use of and why?
countries and describe these concepts transparent and Physical
features studied hElp children to think Understand and use the Human 1. CDmpare a p[cture of East Angha before and after — what is the same and

use fieldwork to
obsarve, measure,
record and prasant the
human and physical
features in the local area
using a range of
methods, including
sketch maps, plans and
graphs, and digital
technologies.

geographically and to develop
transferable geographical
understanding. The intention is
to take children beyond
learning 2 set of izolated facts
and move them into the
realms of informed thinking
through a clearly linked
approach to teaching.

terms erosion,
transportation and
depaosition

Begin to understand how
waves aid the process of
coastal change

Use a range of sources to
find out about the human
and physical features

of a place.

Mame the human features of
the East Anglia region.

| Develop an understanding of

Coastal erosion
Transportation
Deposition
Global warming
Ice Age
Landscaps

Wind farm zones

Farming

1 9 | [

is different? Focus on coastal erosion and how waves aid the process of co
change. Look at articles/videos to show this. Scenario to consider: Mrs Smi
wants to open a shop on the top of Hunstanton cliffs. What are the pros ar
cons?
CHALLENGE: Can they use correct terminology to describe how waves aid the
process of coastal change

1. Physical Geography — Look at images of physical geography in East Anglia —
they identify and describe these features.
CHALLENGE: Can they think of examples they have seen in their life already?

1. Human Features — name human features of the East Anglia region and disc
how this impacts jobs.
EXPAND: What jobs might people have in the region?

reb. 11— - e PR T T R R T



NC PoS

Key Concepts
Link

Key Knowledge
and Pathway

Vocabulary

Activity

understand
geographical
similarities and
differences through
the study of human
and physical
geography of a region
of the United
Kingdom

use maps, atlases,
globes and
digital/computer
mapping to locate
countries and
describe features
studied

use fieldwork to
observe, measure,
record and present
the human and
physical features in
the local area using a
range of methods,
including sketch maps,
plans and graphs, and
digital technologies.

Physical Characteristics
Human Characteristics

Changes in locality over time

1. LO: To identify human
and physical features

2. LO: To plan and plot a
route on a map

4. LO: To analyse and
compare how our local
area has changed

5. LO: To understand that
the type of work in the
area has changed over
time

Physical
Human

Map

Local area
Routa
Geographical
Economic
Agriculture
Rural
Industrial
revolution
Employment
Census

1. Location of our local area. Create a key to identify the region of the West
Midlands and its surrounding regions. Identify the counties within the region and
narrow down to the county of the West Midlands. Use djgimaps to identify the
boroughs within this county.

BROADEN: Which borough do we live in?

2. What are human and physical features? Retrieval practice: children to sort
images into what they think are human and physical to see what they know
already. Photo interpretation — can they label the human and physical features?
EXTEND: Can they identify human and physical features from our local area?

3. Use provided maps to look at a map of the local area. See if they can plot routes
to various locations. State that they will be plotting a route to a location. Children
to plan in their pairs.

CHALLEMNGE: Which is the quickest routefrom __ to  ?

3. school ground/local area comparison. How has Petars Hill changed over time?
Trace over old map of school grounds and use as a flap over current day map to
show the changes. Focus on the physical and human features and how they have
changed.

EXTEND: Why are there more physical features now than before?

4. What type of jobs might they like to do? Where would they have to go to do it?
Investigate the census data for Lye and North Stourbridge. Complete a class survey
for what jobs their grown-ups do now. Look at images to see if they can infer what
jobs were popular in the 18", 15" and early 20" century. Introduce primary,
secondary and tertiary jobs.

CHALLENGE: Why are there more tertiary jobs now?

This to continue into Spring 2, along with History.



NC PoS

Key Concepts Link

Key Knowledge and
Pathway

Vocabulary

Activity

describe and
understand key
aspects of:

physical geography,
including: climate
zones, biomes and
vegetation belts,
rivers, mountains,
volcanoes and
earthquakes, and the
water cycle

Geography teaching aims to
make topics accessible to the
pupils and enable them to
progress. Teaching will rely on a
good grasp of the architecture
of the subject, its key concepts
and big ideas. These are the
concepts and ideas that are
used to create the geographical
big picture and are essential to
effective teaching. Teachers will
make these concepts
transparent and help children to
think geographically and to
develop transferable
geographical understanding.
The intention is to take children
beyond learning a set of isolated
facts and move them into the
realms of informed thinking
through a clearly linked
approach to teaching.

Pathway 3 - Human and physical geography

To identify parts of the river system.

To recognise the processes which make up
the water cycle

To understand what happens to rainfall
when it reaches the ground.

Pathway 4 - Geographical skills and
fieldwork

To identify river features in the field.
To record change along a river’s course.
To record information and data in the field.

LO: To understand the key processes of the
water cycle

LO: To identify the features of a river
system

LO: To identify the characteristics of the
three stages of a river

To learn how to locate places and features
on maps using grid references.

LO: To investigate features of the River
Thames on maps and satellite photos (link
to English book)

evaporation
precipitation
condensation
sun

lake
groundwater
wind

sea

river

Runoff
source
waterfall
river mouth
meander
lake

delta
confluence
Reservoir
channel
sediment
altitude
floodplain
upper course
middle course
lower course
source
spring
stream
confluence
tributary
lock

course
estuary

Complete learning log first — can they label/write about the water
cycle/river features

1. Why is earth nicknamed 'Blue Planet'? Explain that 71% of Earth's
surface is covered in

water. https://www.youtube.com/watch?v=1fkWLbZFbJM&t=9s Dissect
the water cycle into the 4 main parts: evaporation, precipitation,
condensation, collection. Create actions to remember. Complete water
cycle wheel. Extension: Explain the water cycle or write from the
perspective of a drop of water. Complete water cycle quiz to test
understanding https://studyjams.scholastic.com/studyjams/jams/science/
weather-and-climate/water-cycle.htm

2. Recap water cycle. How do streams and rivers form? Look at different
features of a river system. Children to match pictures to definitions in
groups. Children to then identify features on a picture of a river system
then write definitions of each one.

3. Three stages of the river — discuss various terminology and show images
of the upper, middle and lower course. Children to describe them in terms
of channel width, speed of water, altitude etc. Children to then cut out
features of the different stages and place in the correct columns.

4. Features of an existing river using maps and photos — look at 4 different
parts of the river (the source, middle course, lower course and mouth)

Label images and write sentences to explain.

5. Geography/Computing cross-curricular lesson — see computing MTP for
more details (no separate Geography lesson this week)

End of topic learning log.



https://studyjams.scholastic.com/studyjams/jams/science/weather-and-climate/water-cycle.htm
https://studyjams.scholastic.com/studyjams/jams/science/weather-and-climate/water-cycle.htm
https://studyjams.scholastic.com/studyjams/jams/science/weather-and-climate/water-cycle.htm

Colifornio

I Ye ar 4
(zlobal Cilizen
Naples



NC PoS Key Concepts Key Knowledge and Vocabulary Activity
Link Pathway
Children should The intention is to take Pathway 3 — Human and Physical Aid 2 and 3. Why are global goals important? Begin by
describe and . . explaining the UM and 17 global goals. Children ta
derstand ke children he?und IEarnlng 1. Knowledege harvest and learning lo Puverty identify and explain each one. Move to evaluating the
unae r:__ Y a set of isolated facts and ’ g 108 Malnutrition importance of each one. Ask children to rank them in
aspects of: . . i i
move them into the . B Ineauali order of importance (diamond %) and debate as a class
I finf d 2. L0t can describe the global goals. W qld ht? the reasons for their choices. Use carousel feedback to
human geography, reaims ot informe or unger share their opinions with the class, do we agree or

including: types of
settlement and
land use,
economic activity
including trade
links, and the
distribution of
natural resources
including energy,
food, minerals and
water.

thinking through a clearly
linked approach to
teaching.

3. LO: | can evaluate each of the global
goals.

4. LO: | can describe how trade has changed
over time.

5. LO: | can explain the term migration.

United Mations
Peace

Trade

Import

Export

Carbon footprint
Emissions

Trawvel

Migration
Towns and cities
Population

disagrea? Children to create the global goals paper
chain.
https:/fpetershilldudley. sharepoint comy CurriculumyShared 32

DDocuments{Geography/Updated®20Geography®205chemead
200an3s 200023 UFDATEDS2 0% 20GE0GRPAHY 2 0UMNITS /GLOB

ALSEI0CITIZEN/GLOBAL % 20CI TIZENH®IOLEARLET pdf Challenge
- Are all the global goals as important as each other?

127 Has this been for the better or worse? Explain
what trade means and discuss where our items come
from. Teach children about where the Victorians
imported and exported to and from. Compare and
create trade maps of the UK and worldwide to spot
different important locations of importing and
exporting goods from 18580 and 2023, Discuss the
similarities and differences in these and the impact on
the changes in our lives today. Broaden —what is
unequal trading and what does it look like?

ore important Era
still happening todzay? Explore why people migrated
during the Victorian period from towns to busy cities.
Discuss population and reasons why some towns and
cities were heavily populated compared to others.
Why did Queen Victoria call Dudley the “black
country? and why did William Morris create floral
wallpaper? How does this link to migration? Analyse
comparative population maps of 1870 and 2023, Why
do people migrate in 20237 Challenge — what is the
difference between a migrant and a refugeer

~ 1RTOT e migration




NC PoS

Key Concepts
Link

Key Competencies

Vocabulary

Activity

Children should
describe and
understand key
aspects of:

human geography,
including: types of
settlement and
land use,
economic activity
including trade
links, and the
distribution of
natural resources
including energy,
food, minerals and
water.

The intention is to take
children beyond learning
a set of isolated facts and
move them into the
realms of informed
thinking through a clearly
linked approach to
teaching.

Pathway 3 — Human and Physical
1. LO: 1 can explain the term migration.

2. | can hypothesize about who migrates
and why.

3. LO: | can identify and describe the
lacation of the Galapagos islands

4. LO: | can describe the Galapagos islands

5. LO: 1 can explain the impact of plastic in
our oceans

6. LO: | can design a plan to help us become
single-use plastic free. - two week project

eco plan

5. Learning log exit

Poverty
Malnutrition
Inequality
World hunger
United Nations
Peace

Trade

Import

Export

Carbon footprint
Emissions
Travel

Migration
Towns and cities
Population

Galapagos Islands

Habitat
Ocean plastics

Single use plastic free

Sustainability

1and2.

Explore why people
migrated during the Victorian period from towns to
busy cities. Discuss population and reasons why some
towns and cities were heavily populated compared to
others. Why did Queen Victoria call Dudley the ‘black
country? and why did William Morris create floral
wallpaper? How does this link to migration? Analyse
comparative population maps of 1870 and 2023, Why
do people migrate in 20237 Challenge — what is the
difference between a migrant and a refugee?

3. Hook
children by sharing videos and photos of the
zalapagos. Children to use maps, atlases and images
to locate and describe the Galapagos islands. Can
children create a trip advisor review/travel guide
advertising the Galapagos islands. Challenge —why is it
such a popular place for tourists? Why is it an unusual
place?

4_Are we responsible for the extinction of a species?
Children to create a collage of the Galapagos islands.
Broaden —why is it a protected place?

5. How long does plastic take to biodegrade? Explain
what happens to our rubbish and explain the
importance of reuse, reduce and recycle. Explain what
SUP is and play a game to identify which items
degrade first. Deeper — are there any positives of
single use plastic?

6.

Watch videos and
documentary snippets of the Galapagos on TV news.
Discuss and debate the use of plastics and how we can
further enable the country to become SUP free.
Extend -What would the benefits be of becoming SUP
free?




NC PoS Key Key Knowledge and Pathway Vocabulary Activity

Concepts

Link
Children should Children will be Physical Geography and the Campania Region Campania 1. Using atlases, maps and technology, children will

; . ; locate Italy, and the surrounding seas and countries.

be taught to encouraged to find Pathway 1: Locational Knowledge Gulf of Naples _ _ :

out about the world Pathway 2: Place Knowledge ) They will describe the phy5|cal' features such as
locate the N Reglon volcanoes, market towns, bodies of water and
world’s they ||ve' in and ask i i Super-volcano countryside. How does Naples compare with England?

i ) appropriate Use a range of sources to find out about the human and physical Why is Naples a popular tourist destination?

countries, using | questions to deepen | features of a place. Earthquake
maps to focus on | their understanding. 1. LO: | can describe the physical features of the Campania region Volcano 2. Using a 3D model, children will learn how a volcano

Europe and
North and South
America,
concentrating on
their
environmental
regions,

key physical and
human
characteristics,
countries, and
major cities.

They will be
motivated by
learning about local,
national and
international
geography so that
their global
awareness increases
all of the time.

Children will develop
a responsibility for
learning about the
world around them
and the role they play
in supporting our
world.

and Naples.
To locate and describe the Campania region of Italy, its physical
features and main settlements by using maps and atlases

Understand how people are prepared for volcanic or earthquake
emergencies.

2. LO: I can explain the structure of a volcano and the importance
of Mount Vesuvius in its region.

3. LO: I can explain why earthquakes occur and suggest ways of
mitigating the effects of earthquakes.

To investigate the significance of one major eruption.

Describe the physical features of the region in Italy /California using
a variety of sources.

4. LO: | can compare and contrast the lifestyle of the Campania
region in Italy with Stourbridge and England.

To investigate the types of jobs people do in the region of Campania

To find out why people visit the Bay of Naples and the benefits of
tourism.

Herculaneum
Magma chamber
Crater

Secondary cone
Ash

Cinders

Lava

Pumice

Sulphuric gas
Continent

Major earthquake
zone

Pacific ocean basin
Tectonic plates
Employment
Tourists attraction
Demographic

erupts and will describe the process during an
eruption. They will learn about different volcanoes
around the world and why the eruption of Mount
Vesuvius was so devastating to the city of Naples.
What are the benefits and risks of living near a
volcano? How do Campania residents prepare for an
eruption? Why are we not at risk of a volcanic
eruption?

3. Using maps and atlases, and knowledge of the
tectonic plates, children will identify the major
earthquake zones in the world. Children will describe
the distribution of earthquakes and volcanoes in
California. Explain the differences between
earthquakes and how earthquakes are measured.
Children to construct a structure to withstand an
earthquake and argue why theirs is stronger than
others. Why is it called an earthquake? Does the earth
really shake and roll?

4. Describe the main forms of employment in Naples
with England, and discuss patterns we notice. Discuss
the attractions within Naples that continue to invite

tourists every year. Plan a holiday to Naples, describe

PN P D I T T [ o T I |



NC PoS Key Key Knowledge and Pathway Vocabulary Activity

Concepts

Link
Children should Physical 1. LO: | can use maps and atlases to locate California. Region 1. Using maps and atla‘ses, identifY Falifornia ona
be taught to To begin to understand the weather and climate in this region. ic ol map. Discuss the location and position of tectonic
locate the Geogra phy Tectonic p ates plates. Discuss location near equator, how does this
world’s 2. LO: I can describe the landscape of California and compare this Employment affect climate?

i ) with the UK. Tourists ., .
countries, using Pathway 1: To use geographical vocabulary to describe the environmental . 2. Learn a.bOUt California’s nat.|onal par!(s an‘d how .
mabs to focus on . . ¢ Californi attraction this contributes to the attraction of California. Is this
P Locational regions of California. D hi similar or different to the UK? Why is Death Valley
Europe and K led ) ) ) emographic called Death Valley? Which physical terms can be
North and South nowiedge 3. LO: | can analyse the importance of crops and farm animals in Agriculture used to describe California?
. the Central Valley. .

America,

) To begin to understand the causes and consequences of water Attr_aCtlon 3. Learn about the growing of Almonds in the
Con_centratmg on Pathway 2: shortages in the Central Valley. National park Central Valley. Discuss whether these could be
the{r Place To understand economic activity in the Central Valley and Landscape grown anywhere else in the vyo'rld and why. Discuss
environmental importance of trade links. why this is central to California’s economy and
regions Know|edge Redwood survival. What is the importance of agriculture to
key physical and 4. LO: | can identify the location, characteristics and human Death Valley California’s economy?
human freatt)ur?s ;’f ian Franus(;:o. (tanflj'l.os »:«r;ﬁelest)) v ofL Climate 4. How does San Francisco compare with California?
characteristics, AO elgln Od ;we :’__m un' erstanding ot the urban geograpny ot LOS Temperature Compare the human geography of the two cities

. q ngeles and >an Francisco. . How does this compare with the UK? Learn about
countries, an To understand the complex grid system of Los Angeles. Population the Golden Gate Bridge, the use of cable cars and
major cities. Landmarks the area known as fisherman’s wharf. What is it like

LO: | can evaluate why California is a popular destination for
tourists.

To begin to understand the geological instability (earthquakes and
volcanoes) of California.

to live in large and widespread cities? Why are they
popular tourist destinations?



GIS
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NC PoS

Key Concepts

Key Competencies

Key Vocabulary

Key Activities

MNational Curriculum

Knowledge and
Understanding

Locational knowledge —
using maps to focus on the
UK name and locate...
geographical regions and
their identifying physical
characteristics and key
topographical features and
understand how some of
these aspects have
changed over time key
topographical features
including mountains and
rivers key topographical
features (including coasts
and rivers), and land-use
patterns; and understand
how some of these aspects
have changed over time

Geographical skills and
fieldwork - using maps,
atlases and computer
mapping to locate and
describe features studied

Human and physical
geography - describe and
understand types

of settlement, land use,
economic activity

Geography teaching aims to
make topics accessible to the
pupils and enable them to

progress.

Teaching will rely on a good
grasp of the architecture of
the subject, its key concepts
and big ideas. These are the
concepts and ideas that are
used to create the
geographical big picture and
are essential to effective
teaching.

Teachers will make these
concepts transparent and help
children to think
geographically and to develop
transferable geographical
understanding.

The intention is to take
children beyond learning a set
of isolated facts and move
them into the realms of
informed thinking through a
clearly linked approach to
teaching.

Initial Learning Log

Pathway 1 -

LO: | can locate, identify

and describe the South
Wales region of the UK

using maps and atlases.

LO: | can explain the
weather and climate of

the South Wales region.

LO: | can describe how

coal is formed and how it

is mined.

Pathway 3 —

LO: I can describe how
steel is made

and understand why
the steel industry
changed locations.

region - an areq,
especially part of
country or the world
having definable charac
teristics but not always
fixed boundaries.

weather - the state of
the atmosphere at a
particular place and
time as regards heat,
cloudiness, dryness,
sunshine, wind, rain,
eic.

climate - the weather
conditions prevailing in
an area in general or
over a long period.

mining - the process or
industry of obtaining
coal or other minerals
from a mine.

physical features -
anything that is on the
Earth naturally.

human features - things
that are made or built
by humans.

Location -

- Retrieval — Locate regions across Europe and the UK that they have focused on in pre
years. Locate where they currently area.

- Annaotate and label UK.

- Annaotate and label South Wales (human and physical features including key rivers an
cities).

Extend — Underline all of the physical features of the region in blue and the human feature:

red. Create a key.

Weather and climate -

- Initial Question — Using what you have learnt so far, what do you think the weather
conditions are like in South Wales? What makes you think this?

- Determine the difference between weather and climate

- Using data, plot a rainfall and temperature line graph for Cardiff.

- Evaluate the weather conditions/ trends in Cardiff. Compare to initial answer.

Broaden - Compare and contrast the weather conditions in Cardiff to the weather conditio

Stourbridge. Plot a rainfall and temperature graph of Stourbridge to do this.

Coal -

- Describe how coal is formed

- Annotate a cross section of South Wales displaying coal seams.

- Learn about the processes by which the coal was mined e.g. pit ponies.

Challenge — Mr Duncan thinks that there could be coal in the ground underneath Peters Hil

Primary School. Do you agree? Explain your answer using what you have learnt this lesson.

Steel -

- Retrieval Rewind Elaborate and Extend — Coal is formed underground. Create a flow ch

describing how steel is made.

- Annoctate a map of South Wales showing where the steel industry moved to, when and

Expand — PMI Steel was never created.

Impact -

- Retrieval Rewind Image Association — How do these images link to our previous learn
South Wales.

- Case Study Focus — Rhondda.

- Read a diary entry of a child that lived in this village. Analyse and discuss images of th
village before, during and after coal mining.

- Explain how the mining industry impacted this town and other towns across South W
Will these villages and towns ever fully recover?

Broaden — The fall of the coal industry. How did this impact coal mining locations?



NC PoS

Key Concepts
Link

Key Knowledge
and Pathway

Vocabulary

Activity

Locational

knowledge.

Geographical
skills and
fieldwork.

Human and
physical
geography.

Pathway 1 - Locate the UK,
and the South Wales region
using maps and atlases.
Understand the term region.
Begin to know some of the
characteristics of the region
in terms of its weather and
climate.

Pathway 1 - Begin to
understand places changes
over time. Describe the types
of mining practised in South
Wales. ldentify aspects of the
physical landscape of South
Wales.

Pathway 3 — Explain the
nature of the region and how
it affects the type of jobs and
settlements found.

Pathway 1 - Begin to
understand places changes
over time. Develop their
ideas about the success
fimpact of regeneration.
Identify aspects of the
physical landscape of South
Wales. Understand how to
locate mountain ranges in
South Wales in particular Pen
¥ Fan using OS5 maps. Explain

| the value and ourpose of

LO: | can explain
how the mining
industry impacted
towns and villages
across South
Wales.

LO: | can
understand why
National Parks
were set up and
what people gain

from visiting them.

LO: | can analyse

the regeneration
of Cardiff Bay.

Learning Log Final
Assessment

Physical features -the natural features on
the Earth's surface.

Human features - things made or built by
humans.

Landscape - part of Earth's surface that can
be viewed at one time from one place.

Settlement - a place where people live

Industry - an economic activity that is
concerned with production of goods,
extraction of minerals or the provision of
services.

Regeneration - the long-term upgrading of
existing urban, rural, industrial and
commercial areas to bring about social and
economic change.

Mountain range - a series of mountains or
meountain ridges closely related in position
and direction.

National park - a natural park in use for
conservation purposes, created and

Impact -

- Retrieval Rewind Image Association — How do these images lin
previous learning on South Wales.

- Case Study Focus —Rhondda.

- Read a diary entry of a child that lived in this village. Analyse a
images of the village before, during and after coal mining.

- Explain how the mining industry impacted this town and other
South Wales. wWill these villages and towns ever fully recover?

Broaden — The fall of the coal industry. How did this impoct coal mir

Physical Features

- Retrieval Rewind Brain Dump —What are the physical features o

- Case 5tudy - Brecon Beacons National Park

- Initial class engagement task — They are going to the Brecon Bea
to the highest point Pen y Fan. Make a list of the essential items
need to take on their expedition.

- Use Digimap for schools to explore the National Park and how it
over time. What's the same? What's different?

- Create a leaflet on the National Park including why it was set up
should go there.

Challenge — The creation of National Parks helps the environment. [

disagree?

Human Features

- Case Study — Cardiff Bay

- Explore the location using Digimap for schools looking at how it |
over time. What's the same? What's different?

- Compare and annotate images of the area before and after the r

- (Class debate — Has the Cardiff Bay Regeneration scheme been a

Expand - The regeneration of Cardiff Bay has been a success. Do you

| disoagree?



NC PoS

Key Concepts Link

Key Knowledge and Pathway

Vocabulary

Activity

National Curriculum
Knowledge and
Understanding
Locational knowledge —
using maps to focus on
the UK

name and locate...
geographical regions and
their identifying physical
characteristics and key
topographical

features and understand
how some of these
aspects have changed
over time

key topographical
features including
mountains and rivers

key topographical
features (including coasts
and rivers), and land-use
patterns; and understand
how some

of these aspects have
changed over time

Geographical skills and
fieldwork - using maps,
atlases and computer
mapping to locate and
describe features studied

Human and physical
geography - describe and
understand types of
settlement, land use,
economic activity

Geography teaching aims to
make topics accessible to the
pupils and enable them to
progress.

Teaching will rely on a good
grasp of the architecture of the
subject, its key concepts and
big ideas. These are the
concepts and ideas that are
used to create the
geographical big picture and
are essential to effective
teaching.

Teachers will make these
concepts transparent and help
children to think geographically
and to develop transferable
geographical understanding.
The intention is to take children
beyond learning a set of
isolated facts and move them
into the realms of informed
thinking through a clearly
linked approach to teaching.

Pathways

Pathway 1 - Locate and label France on a map of Europe. Locate and
label The Paris Basin, cities and physical features. Use directions (four
and six figure grid references).

Pathway 2 - Identify and talk about a place — South Wales and France —
Paris Basin. Use and discuss a range of sources to find out about the
human and physical features of a place. Including GIS.

LO: to analyse the Paris Basin region, its
physical features and main settlements.

Pathway 1 - Locate and label The Paris Basin, cities and physical
features.

Pathway 2 - Use and discuss a range of sources to find out about the
human and physical features of a place. Including GIS.

Pathway 3 - Explain the features of a basin, in particular The Paris Basin.

LO: to formulate an understanding of the key
physical geographical features of and the
nature of The Paris Basin.

Pathway 3 — Explain the nature of the region and how it affects the type
of jobs and settlements found. Name human features of the region.

LO: to investigate land use and the types of
rural settlements.

Pathway 2 - Use and discuss a range of sources to find out about the
human and physical features of a place. Including GIS.

Pathway 3 — Explain the importance of tourism to this region.
Understand that there are both benefits but also disadvantages of
tourism. Understand the significance of the River Seine. Appreciate the
value of the port of Le Havre.

LO: to justify why people visit Paris, the
benefits of tourism to the area and the
significance of the River Seine.

region
Characteristics
Locate

Physical features
Human features
Landscape
Settlement
Rural

Tourism
Economy
Industry

GIS
(Geographical
Information

Systems)

Suggested Activities on SharePoint —

L1-

e Locate France (Paris Basin sheet 2) and its regions, main towns/cities and physical
features (Paris Basin sheet 3) using maps and atlases and computer mapping.

« |dentify Paris, The Paris Basin and geographical characteristics of the region (Paris Basin
sheet 4) using a range of maps.

* Design information/fact cards to show features of The Paris Basin and landmarks in
Paris.

L2-

* Draw a diagram to illustrate an escarpment, labelling dip slope, scarp and vale and
showing how the rocks dip.

* In groups, find out about the climate, soil types, landscape and important rivers of the
region, make a sound bite about what you have found out.

o Create a Traveller’s Guide in image form about what you would expect to see in the
region. (Paris Basin sheet 6)

L3 -

¢In three groups use Google maps to investigate three villages across The Paris Basin —
Harcourt, Le Thil and Osly-Courtil, and record the landscape, house types, field( (sizes),
crops and animals that they observe (Paris Basin sheet 8).

® Research produce and find recipes using local produce from the region.

* Make a pictorial glossary to include vineyard, wheat field, mechanised farming, cow
pastures, market gardening.

L4-

* Create a set of information cards, showing and describing one tourist attraction in Paris
i.e. each child or a group to concentrate on one attraction e.g. Eifel Tower, Notre Dame
(Paris Basin sheet 10)

¢ Design a children’s pictorial map for an afternoon visit to Paris.

¢ Imagine you work for the Tourist Board, write a letter to a colleague outlining the
advantages of tourism to places such as Paris

¢ Find out about the port of Le Havre, the major shipping port at the mouth of the Seine in
France. (download map to IWB :https://www.whatsinport.com/LeHavermap.jpg). Help
the children work out the types of human geography activities undertaken in Le Havre
(ferry port, cruise port, commercial and container port, beach holidays and shopping)

* As geographical detectives ask the children to find what they can do and see in Le Havre
(Paris Basin sheet 11)

* Make a montage using images of the bridges on the River Seine and describe their
importance.




Continue from Spring 2 due to Pionee

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity
National Curriculum Geography teaching aims to Suggested Activities on SharePoint —
athways .
Knowledge and make topics accessible to the region L1- (parts Basin sheet 2) and s reg ‘ eitios and phvsica
Understanding . ® Locate Fraqce P‘fms Basin s efet 2) and its regions, main towns/cities an‘ physica
Locational knowledge _ pupI/S and enable them to Pathway 3 — Explain the nature of the region and how it affects the type o features (Paris Basin sheet 3) using maps and atlases and computer mapping.
using maps to focus on progress. of jobs and settlements found. Name human features of the region. Characteristics -hldetnzi)fy Earis, The Par:cs Basin and geographical characteristics of the region (Paris Basin
. . sheet 4) using a range of maps.
the UK . . LO: to Investigate land use and the types of « Design information/fact cards to show features of The Paris Basin and landmarks in
name and locate. . Teaching will rely on a good rural settlements Locate Paris.
geographical regions and grzs.p of.the architecture of the e
their identifying physical subject, its key concepts and : . Physical features  Draw a diagram to illustrate an escarpment, labelling dip slope, scarp and vale and
e y
characteristics and key big ideas. These are the Pathway 2 - Use 'and discuss a range of sources: to find out about the showing how the rocks dip.
topographical concepts and ideas that are human and physical features of a place. Including GIS. * In groups, find out about the climate, soil types, landscape and important rivers of the
features and understand dt te th Pathway 3 — Explain the importance of tourism to this region. Human features region, make a sound bite about what you have found out.
useato cr_ea e : e . Understand that there are both benefits but also disadvantages of * Create a Traveller’s Guide in image form about what you would expect to see in the
how some of these geographical big picture and tourism. Understand the significance of the River Seine. Appreciate the region. (Paris Basin sheet 6)
aspects have changed are essential to effective value of the port of Le Havre. Landscape 3
over time ; . : : s : -
key topographical teaching. LO: to jUStlfy Why people visit Paris, the «In three groups use Google maps to investigate three villages across The Paris Basin —
; ) " . Settlement Harcourt, Le Thil and Osly-Courtil, and record the landscape, house types, field( (sizes),
features including Teachers will make these benefits of tourism to the area and the crops and animals that they observe (Paris Basin sheet 8).
mountains and rivers H H H H * Research produce and find recipes using local produce from the region.
significance of the River Seine.
key topographical concepts transparent and help Rural * Make a pictorial glossary to include vineyard, wheat field, mechanised farming, cow
features (including coasts | Children to think geographically pastures, market gardening.
and rivers), and land-use and to develop transferable Tourism 14—
patterns; and understand geographical Understanding. ¢ Create a set of information cards, showing and describing one tourist attraction in Paris
how some The intention is to take children E |(Pe ga(;h c.hildhortafc;;)up to concentrate on one attraction e.g. Eifel Tower, Notre Dame
of these aSpECt.S have beyond learning a set Of conomy . I?)relzig:Se;nc;ilzsen’s pictorial map for an afternoon visit to Paris.
changed over time isolatedfacts and move them ind ¢ Imagine you work for the Tourist Board, write a letter to a colleague outlining the
. . n ustry advantages of tourism to places such as Paris
Geographical skills and InliO t.he realms of informed « Find out about the port of Le Havre, the major shipping port at the mouth of the Seine in
fieldwork - using m thmkmg throu-qh a Clearly France. (download map to IWB :https://www.whatsinport.com/LeHavermap.jpg). Help
g maps, linked approach to teaching. GIS the children work out the types of human geography activities undertaken in Le Havre
atlases and computer (ferry port, cruise port, commercial and container port, beach holidays and shopping)
mapping to locate and . * As geographical detectives ask the children to find what they can do and see in Le Havre
describe features studied (Geographical (Paris Basin sheet 11)
* Make a montage using images of the bridges on the River Seine and describe their
importance.
Human and physical Information
geography - describe and
understand types of
settlement, land use, Systems)
economic activity




NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity
Learning Log Initial Piece

gatif’“"l" Pathway 4 - Skills and GIS

urricuium Geography teaching aims to . . Lesson 1 — Introduce the class to GIS and how to use

led q ve toni vetothe | Fieldwork (Geographical : . . i
Knowledge  an make topics accessible to the Information locational and economic data. Children will explore where
Understanding pupils a”ij”raeilse them to different places are around the UK using google maps to
G hical skills and progress: LO: to formulate an Syste_ms) continue to build a sense of place. Children will identify grid
ﬁsl?ﬁfﬁk'ca Sis an Teaching will rely on a good understanding of Grid references of locations using OS maps. Children to apply
- use maps, atlases, | 9rasp of.the architecture ofth.e geographic information Reference their GIS knowledge to create their own GIS data bases
globes and digital/ squect, its key concepts and big systems (GIS) and use grid Origin through fieldwork. Results to be analysed.
computer mapping to | [deas. These are the concepts eferences  accuratelv  to Location Lesson 2 — Apply new GIS knowledge to develop locational
locate  countries and Ciggtf‘:;’z ;/;Ztg‘r’;;:f;‘;;?g _ y Economy data. Children to bring their own food labels showing
dtesg‘”ze features picture and Interpret maps. Physical produce origins to school. Children to use google maps and
fl:S;e four figure grid are essential to effective y atlases to locate the origins of each food and calculate air
references,  symbols teaching. LO: to use GIS to analyse Features miles. Both activities use GIS and result in each child
and key (including the . the origins of different fruit Human creating their own data. Children to draw conclusions from
use of Ordnance Teachers will make these and veeetables Features their results e.g. Where are most fruits and vegetables
; concepts transparent and hel 8 ’ . .
Survey maps) to build ncep 1Sp neip Formulate grown? Why is this?
their knowledge of the | children to think geographically A Anal Lesson 3 — Analyse where current supermarkets/ wind farms
United Kingdom and to develop transferable LO: to use GIS to justify haiyse . . . .
: eoaraphical understandin : are using maps. Children discuss why they think they were

- use fieldwork to geograp g. why supermarkets and Justify - ) ]
observe, measure, | The intention is to take children _ Evaluate built in these locations. Children to learn what makes an
record and present the beyond learning a set of land-based wind farms are _ ideal location for a windfarm/ supermarket. Children to go
human and physical | /solated facts and move them | |ocated where they are. Fieldwork into groups to decide on a new location for a supermarket
features in the local thilglf;tht‘eh;ZerZSaOi/ZC{I?lrnZizZed Flood and wind farm around Stourbridge.
arefh u;mg a .ranIgZ.of agpmachgto teachinyg LO: to evaluate several defences Lesson 4 — Project based lesson. Reason why floods need to
;T(Etcﬁ S’mapsmc ;I;:i flood defence schemes Flooding be managed. Children to learn different flood defence
and graphs, and digital using GIS. management techniques and schemes. Can children design their own

technologies

flood defences for an area? Group project.
Learning Log Final Piece




Covered

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity
Learning Log Initial Piece

2:::2’;?:"“ Pathway 4 - Skills and GIS

Geography teaching aims to . . Lesson 1 - Introduce the class to GIS and how to use

: - Fieldwork Geographical : . ) i
Knowledge  and | make topics accessible to the (lnfoimstion locational and economic data. Children will explore where
Understanding pupils a”ij”raeilse them to different places are around the UK using google maps to
G hical skills and progress LO: to formulate an Systems) continue to build a sense of place. Children will identify grid
eograpnical skills an . [ . . .
field%vofk Teaching will rely on a good understanding of Grid references of locations using OS maps. Children to apply
. use maps, atlases, grgsp ofthz architectureo};tge geographic information Reference their GIS knowledge to create their own GIS data bases
- subject, its key concepts and big . iai through fieldwork. Results to be analysed.
globes  and Q|gltal/ ideas. These are the concepts systems (GlS) and use grld Origin & Y i
computer mapping to 3 p ¢ | Location Lesson 2 — Apply new GIS knowledge to develop locational
locate countries and and ideas that are used to SEIEIENCES  HIEeLlEE 16D data. Children to bring their own food labels showing
: create the geographical big i Economy . .
dtesgl”ze features picture and Interpret maps. Physical produce origins to school. Children to use google maps and
fts:ae four figure grid are essential to effective y atlases to locate the origins of each food and calculate air
references,  symbols teaching. LO: to use GIS to analyse Features miles. Both activities use GIS and result in each child
and key (including the . the origins of different fruit Human creating their own data. Children to draw conclusions from
use of Ordnance Teachers will make these and vegetables Features their results e.g. Where are most fruits and vegetables
; d hel . : :
Survey maps) to build | concepts transparent and help Formulate grown? Why is this?
their knowledge of the | ¢hildren to think geographically Anal Lesson 3 — Analyse where current supermarkets/ wind farms
United Kingdom and to develop transferable nalyse ) X ) i
~ use fieldwork to | geographical understanding. Justify are using maps. Chllldren dIS-CUSS why they think they were
observe, measure, | The intention is to take children Evaluate built in these locations. Children to learn what makes an
record and present the beyond learning a set of ) ideal location for a windfarm/ supermarket. Children to go
human and physical | /solated facts and move them Fieldwork into groups to decide on a new location for a supermarket
features in the local hmlfo thehrea/";: Ofl’”folm;'ez J Flood and wind farm around Stourbridge.
: thinking t )

area using a range of | tINKING ro‘;]g acezr.y nie defences Lesson 4 — Project based lesson. Reason why floods need to
methods, including approach to teaching. _ _ _
sketch maps, plans Flooding be managed. Children to learn different flood defence
and graphs, and digital management techniques and schemes. Can children design their own

technologies

flood defences for an area? Group project.
Learning Log Final Piece
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NC &VSN Kt:!.l Curu:epls KeH Campel‘enci.es KeH KGH _ a1l
vm:nbulur!.l Aclivilies
A I"‘ﬂh“i“"ljﬂ ) To name and locale keH LO:- T can unalﬂse the localion of :‘““:‘IJB“::&:‘L‘“L of South America meﬂ;f ﬂfm L;:r;;f;:mrgf:fﬁf ﬂm:llr:
eogra ucakion . raine on River. already phouk roin £ye ko press r
9 I?hH o I"F"’E}mf’h“““’l _Fe“h”"ﬁ The Amazon Basin usin s and . H . in bheir own choice. Open-ended queshioning used os o shrakegy fo relricve
should inspire in Ful:nls _I_ d [0 l- H-l 9 mGFI Conlinent: One of the worlds main Be children already know abouk e L:Pn:
a r.uriusil'ld um:l 0 name an cate e ul‘lgsea cunli.nuuus e:-:Punses clj' Lum:L Children will Lﬁ‘flﬂ label @ waorld mpwiu‘ r.mhncnls, El“ubrl I:rul:»i-c of
s«cinuli.mul:mul'l'l'l.e , i ve ul‘ul‘ummne:ﬁ roup o lunk&Hfml‘ Capricorn and kropic of cancer be pore analysing the locakion of the Amaz
proncon b e v]fﬂtjis:“ﬂ;ﬂm*m:"*s LO: T can compare e Amazon ko a | 100 o e | et
world and ifs people oi E“EFH e Pﬂsi ion G_F ive en cerkain S Of mounigins. " i : o
WL remuin WL m " " . ua ri' min re Lm “T M DOmREs. A Hﬂﬂr i, Hm 'WI'I-EI l:l.l'l-{l- |'I-ﬂ'|'l' FJ-CH:GE Gl‘l{lﬂﬂﬂ OWET |:
Il i thfhe the equuh:r, thic of UK ‘Fnrest cunsvderl.ng climale. Eq lo :l o sk A LmF | Te ik i ko gear . e Armzon Roingoret hos decreed.rom 7700
for ihe rest of their LO T lain Hthe shruchu rainforest. uare miles in (990 bo about 2,000 square miles now Why do you b
lives. Teaching should [:uPri.cnm and hﬁpic of can exptain structure of Agouti: Animal inhabitant of the Amazan. EL might be? . T
'HlU'i'F PuPils wiH‘u CONCEr H'l\e equa-l_ﬂri‘ﬂl rﬂinforﬁst. Susl‘uinullilil‘ﬂ: TI‘LB ulJil.il‘lj l‘l:! bg Children will compare and conbrast The Amazon ko o _[cl'ﬂ;l in Nu“i.nf‘mm
) - ) Children will have choice an how Hhis work is red. Whi iz the dippere
I"l“”"‘lﬁdEI“ “:’:“l diverse Pupils should exdend Hheir LO: I can creale o sh:lrg ::‘:L“’Mlij “:r_}“mlhrje . ITL L | bebween o emprole ond ¢ e .
places, peopie, resources . . on r= Th river runs froug Children will generale o piece of work which showcases oll layers o Hhe
u.m:l FII:ILUI"GII- uncl- humun lfnUW'Iergﬁ and demﬂns}ral_mg haw unlmﬂls WGF'( Lﬂ S'UUH‘ P'ermricu. cclunl'nn-ul mi?]fﬂrﬁl.‘. Thfs wm{fmll |J-= u‘cnlﬂl ina '-lurl-v.'.l'l_.] l::ldlfffmnl' L
environmenls, logether und,ersh].nding begond the sustain the minfg.-esk_ Manaus: The capilal of the slale of which children can choose. Children will creake o class mural highlighling
with o dee . Amazznas. dipperent luH:rs ap bhe roinporesk il'ﬂmﬂ con o sp'u:lu' mankey live in the co
i local area loinclude the | | 0: T can generake a report on the _ g o o bl cannt? gy b gl el i, b
uncl.ersl'u.ndms of the United Kinado dE Waler cHr.le: Pracess EH which waler Hd Lol Fi™eF
v ) 11} W m an urape, . . i and of cach anima
Earth's IzeH Pl'lﬂsnml and 3 _ P wal'er GHGLE, Wl'HlSl' leammg ﬂlDlJLI-I' H'lﬂ circulales khrnwu‘:ll't OCeans, ul‘muslnhere and Children will be oble b _jusl:iﬂ whu an h&l‘“‘l‘ |mlps he min}_ﬂ_wl bo be o
human processes. North and South America. Amazon River land. suskainable place. Children will creake o skory or shoryboard ko show bhe re
Cl‘l.i.lr.lren Lﬂl undﬁrsluml Tﬂ lcr.ule cnunhies in SULI-H'I. Dc_rm’eslnl‘ion: The ucl'i-un of cleurinﬂ a the Agmli Hl-.ﬂ is the uﬂuul'i considered o l:cgslnnclspm:-a Fer the Amazo
the processes thal give ﬂmer‘im 4SiNG MODE und wide area of brees. Hh_“l do H':."" hink would I"':‘F'F":"L if I"h"’ '15':'“'11 didn't live in H"’: w“?
rise lﬂ |:eu Pl\ﬂs&cul uncl. H g P Fair l'ru{le: Tru.cle |::El'wem cmPumeﬁ E:Ide:dmu WA:JGIIM cl‘;:jlhmnﬂ H‘E:'T EHEL:' MHLM
) i ] . i Pr LBoE O I}D-HG B ar Pm' P GEDII-I:'DIIEII
human Heﬂamphmul allases. where o fair price is Fu.u.‘l to the Prﬂ:iud:er. Armazon River using charle, lables, maps. fudfilﬁ and inbernek rescarch.
_Feul.'urﬁs of the world To locale environmental

regi,nns of South America.

would |'|-u|:|:»u1. i_|: o Purl of e waker cH-:L-. WS rru.ssmﬂ? Would the chl"-‘ s
work/?

M:L' Emi of LDPI-I:- nssnsm:nl‘ cl'nlclr:nmﬂuﬁ:lu Hu: lcnminﬂfrmum IH:I

|l a unriulq of open ended qucaliun.ﬁ. In their lcurmnq lalq and cmpuc a
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“A high-quali : Amazon Basin: A part or South America | Children will be able bo jushipy why an Agouks helps the rainporest ko be o

9h-q EEE . To name and locale key LO: I can creale a skurH o hmf"”k R{ cubamabl lce. Chidron wil rsb  dorg o dorbond o cho bl
geography educobion |} raohical el - - 3 he Amazan Ruvec ;
shgul,:l, _ o lﬁ UPUHmP ca -FEG res. demnﬁlmhng I'IGW ﬂanulS wﬂrk lﬂ [:ml-. |-|,.|.- 'D H—.e i the Flﬂu:lL HHH is the ﬂ.ﬂﬂl.ll'l- considersd a hljsl'una specles por the Amazon:

HnSpire i popt T d locale Ih ent: Lne o i What do you Hhink would happen 1 the agoutt didnt luve in the Amazon?

o curiosily and 0 naime ane focate Hhe sustain the raingorest. continuous expanses of land Chldren wil creaks o low chark showing bhe waker cucle. Chdren wil crea

inalion aboul the world's seven conlinenls Vegelalion zone: A lanks thal | and produce o doubls page spread or power paint prasentation abaut the
fasc ! €9 group of p pr pege =pr power paint pre
world and ils Pauple that Tﬂ Lde"l:EFH H"LE Pﬂslhﬂn “_F LO I can ﬂenemle ¢ FEPGI'IF on H‘e live bebween cerlain I'IBIHH'S of mountains. Amazon River using charts, fables, maps., .f““l f'l"5 ond inbernet research. Whal
will remain with them I o | waler chle, whilst learn'mg about the Equalorial raingoresk: A tropical “iﬁph“F’f’“ iy o purt of e woler ayds was micsing? Would the ayda el

) e equalor, tropic o ) workls
for the rest of heir 1 P Amazon River raingorest AFL: End of bopic assessmank: children will apply the leorming prom bhe kopic 1n
lives. Teaching should | Capricorn and bropic of Aqouti: Animal inhabikant of the Amazon. | o vareh ag open ended queshans. In et laarming log and complls o
Btluiul} FIU-IJllE 'ﬁl'll'l'l cancer Suﬁlﬂiﬂﬂbilila TI‘LE l:ll:l.ll.kﬁ h:! be I‘ﬂrﬂl‘."?ﬂd MBEI'IH'II: an PDFH I-I-I'I-liﬂﬁl- I'G LDS- f.m'erad I'I'l-l.s I'H:I.If hrrrn
Imcmledge u-l:mul' dwerse mmhwmd ul' a cerlu-in m-l'e ar Ievel
places, peaple, resources E‘:E:;Z:"“H ;"‘k‘*“‘i bheir Anazon Rwer: A river thal runa lheough
um.l nul'urul um:l. hl.unun € an SwH\ ﬁmmm
enuimnmenlﬁ, logeulrer undemlandmg I!]EHUnd H'I.E Manaus: The cul:l-l'ul of the shale of
"'j‘ fﬂ " local area lo include the T‘lﬁ - L
Eu.+h LEH:EHLI and | United Kingdom and Europe. c;rcuhgmmﬂhﬂ; almosphere and
human processes. North and South America. land.
Chll:lrm lﬂ unclmi}uml Tﬂ LOCGI;E cuunh‘les in SUI..IH'I “emluhm Tl'lre ucl'iun of clmrinﬂ a
bhe processes bhol give America using maps and wide area ¥ brees.
rise L’: Lmd Phﬂsicul nncl Fair I'rur.le: Tr'u.clre Eelween cmnFanieﬁ
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LI Heﬂgrﬂf‘“ h a J:ﬂlr IJﬂDB (3] IJCIId PfDEll.IDBf
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KeH Concepls Link

KCH Knowledge and POHIWOH

VOCOI)U[OFH

Aclivilﬂ

understand geogruphicul
similarities and differences
H‘»rough the siudg of human
and Pl\gsical geographg of a
region of the United Kingdom,
a region ina European

counirg, and a region wiHiin

North or South America

ideniiJ:H the Posiiion and
signiJ:icance of laiiiude,
iongiiude, Equaior, Northern
Hemisphere, Southern
Hemisphere, the Tropics of
Cancer and Capricorn, Archic
and Anfarchic Circle, the
Prime/Greenwich Meridian and

lime zones (including dag and

nighi)

use maps, aHases, globes and
digiial/compuier mapping to
locate countries and describe

feaiures studied

Pabhway | —

Localional
Knowledge
Pquwo,E] 2 — Place
Knowledge Po,Hiwo,H
3 — Human and
Phﬂsical

Use, evaluaie and diSCUSS a
range OJ.' sources LO J."Lnd oul’
GBOUL H1e human and

phﬂsical feaiures ofa Place.
Including GIS

LO: I can onalgse research o
understand the defining human and

Phﬂsicai characlerisics of Anlardlica.

LO: I can opplg my knowiedge bo
generaie a survival 9uide for the

Anlarclica

LO: I can exploin the significonce of
China as one of the world's super

ciiies

I_O I can COI’I’IPOFC and CODI’I"OSIT H‘ie

WO'H OJ.‘ life in iwo diﬂ:ereni locaiions

(Educo,iion in China ond UK)

LO: To explain and discuss the
signij:icance OJ: London as a mqjor

ciiH.

L.O: To ‘juslij:g an issue aboui Hie

Phﬂsical o,nd human characierisiics OJ.‘

Lonclon

Conkinenk -/\ng of the world's main conlinuous
expanses of land.

South Pule- location on the sur face of the earth of
the southern end o F the axis o f rotalion.
Precipiiaiiun - Rain, sleei, hail or snow Hiai }'alls or
condenses on the grcund.

Peninsula — A Piece of land almost surrounded I)H
waker

Survival- the shale o ¥ cuniinuing fo live in di 1 ficuU;
circumstances.

Communication devices- any hardware thal transmils
voice, video or fext

Hemisphere — ahadl fof the celeshial sphere,
Solstice — bwo accasions in the year when the sun is
direcHg above the furihesi Pcmlf of the ecluai'ur that
il ever reaches.

Equmux — when the sun crosses the celeshial
equai’ur.

Power _ful frusi- iemperoiure has fallen well below
_Freezing and the ground becomes covered in ice
crl:jsials.

Mego ciig —an exiremelg iarge ciig with popuiai’ian
of over ten million People,

Populo}ion — all the inhabitanks o fo pariicuiar
Place,

Terrains — an area o I3 land with feai'ures,

Bene ficial — has advuniages.

Mandarin — language spoken in China.

Educalion sHsi'em - piaces that educate children
Capiiol ciig -a ciiﬂ that funciians as the seat o i
governmeni’ ofa counirﬁ,

Surrounding seas — seas that surround the edge of
a piece of land

National Park ciig —a large urban area thak is
managed and semi proiecied fo enhance the natural
capiiai of its living lond.scape fo enable a better
qualiiﬁ of i fe.

Environmental impravemeni’— crealfing o more

Phgsicallg green environment, belter air/water qualiig.

belter connected wildli e habitaks, more engaged

populoiion,

LI: Achviig one - Assess prior knowledge - Learning log bask to start. Sugar paper task — whal do you
know about Ankarchica? Have on working wall for reference/ add posi-iis ihroughoui unik. Video clip - liJ:e
in Anbarclica. Ideniiﬂj what life is like in Ankarchica. Sharing of |<e5 - Dd you know' facis.

L2: Acl‘ivilg two - Task sheet | — locaiing Ankarclica. R0115 Robin recap Previous knowledge

PPT used as o reference. Whg are the Poles so cold? Video clip. To Plan and Produce a drama re-
enactment/survival 9uide - life in Ankarclica = how lo survivel Ophonal fask — written guide/ Presenioiion.
Crealion of survival 9uide Preseniaiions/ Produci L3: Achvilg three - Ra”H Robin Previous l(nowledge -
whal do you know about China? How are we connected? Inkro video ciip about China. Share keg fucis‘ Map
bask sheet 3 — To idenl’iﬂj geographical feaiures — rivers/Cikies/ populaiion‘ four - The Great Wall of
China video. Task sheet & -9eneral facl's. Chn create o reporl‘ Piece (outcome/ design up fo chn) showing
the significani of China as a world power. Generake a success criteria with the chn of what needs to be
included mal(ing it clear thal H‘ieg recognize and can expluin the superpower stabus China has.

L& Aclivil‘g Video clip — Chinese schools — can Pupils work in feams to compare and conlrast the
similarikies and differences between Chinese and Brikish schools? Can we learn from them? Supporl’ for
LA learners - Task sheet 5 prompis. Answer structure/ Prompl sheel.

L5: Aclivil’g J:ive (X2 lessons) - Pupils will be ideniiﬂing the 9eographical locakion of London,
researching where it is in relakion to the UK and the rest of the world. Pupils will have an opporiuniig fo
research the phgsical and human charackerishics of London, beginning bo understand whH it is such a
mod‘or ciiHA Where is London - iasl( sheel‘ 7 - idenliﬁjing local’ion OJ: London, capiial ciiies on map Pf UK
and surrounding sea. lask sheet 8 —Sugar paper bask — whg do People live work and visit London? Use -1
-Pads l'o find out as much as you can. Group Presenl‘al’icns&Pupils will be iniroduced ic Hie dej:inil'ion
of a Nakional Park Ciig and be able fo ideniifg some of the characterislics Hie5 enkail. Pupils will be able to
share the fuiure plan for London becoming a Nakional Park ciig and be able o then debale the pros and
cons of this new venlure.

Video clip — Should London become a nalional Park? Discuss what a National Park ciig is. Discuss the
Possibiliig of London becoming a Nakional Park

Class debate — for and againsi the issue.
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Key Concepts
Link

Key Knowledge and
Pathway

Vocabulary

Activity outline

A high-qualilg hislorg
educalion will help pupils
qain a coherent knowledge
and unclerslanding of
Britain's pasl and that of
the wider world. It should
inspire Pupils' curiosllH bo
know more about the Pasl.
Teaching should ecluip
Pupils bo ask perceplive
queslions, think crilicallg,
weigh eviclence, sifl'
argumenls, and develop
Perspeclive and J‘uclgemenl
Hisl'org helps Pupils fo
understand the complexilg
of People’s lives, the process
of change, the cliversilg of
sacielies and relal’ionships
bebween differenl groups, as
well as their own idenl’il’g
and the challenges of their

fime.

The nakional curriculum for hlslorg

aims bo ensure that all Pupilsz

® know and understand the
luslor3 of these islands as a
coherent, chronological
no,rro,live, from the earliest
times o the Presenl clag: how
people’s lives have shapecl this
nation and how Britain has
inJ:luencecl and been inJ:luencecl
l)H the wider world

hd understand historical concepls
such as conlinuilg and change,
cause and consequence,
similarilg, cliﬂ:erence and
significance, and use them fo
make conneclions, draw
conbrasks, o,no,lee brends,
frame hisloricallg-valicl
queslions and creale their own
struchured accounls, inclucling

written narralives and analgses

Hislorg
LO: T can argue the Posil'we and negalive

aspecls of ll’le coaling induslrg in Blo,cl<
Counlrg lhroughoul the ZOH‘ cenlurg.

LO: I can explain lhe imporlance of ll‘»e

Du,clleﬂ co,no,l sgslem J.‘Or lro,nsporlalion in

the 9 cenlury,

LO: I can wrile aboul the Slourl)ridge

Lion Locomotive and exPlo,'m the

significo,nce OJ.‘ lllis _For our loco,l area

Geograpllg

LO: I can use a compass lo creale a map
of my local area, loco,l'mg and finding
the grid references of Po'mls of interest

e.g. MOFH Slevens Po,rl<, Merrg Hlll, Clenl

Hills, seconclarﬂ schools (Pro,clical)

° Tro,nsporlalion

* Induslrial

® mine

° Communilﬂ

* Taxable 800&5

* Iron

* (Codl

* Locomative

° Manufaclu,re

° Emplogmenl

* Falalilies

* Induslrial expansion
° Economy

* (rade II Lisling
* (lassmakers

* (lass furnace

° Herilage

* Black Cou,nlrg

Lesson I: Children debate the Posil'wes and negalives od the
mining induslrg within the Black Counlrg and Dudleg.
Children will learn all about coal and how imPorlanl was
for economics of Britain and other major counlries around
the world. Children will then take Parl in a debale to discuss
whether the Black Cou,nlrg should conlinue to Promole

mining in the 2I¢ cenlurH.

Lesson 2: Children explcre the Dudle3 canals lhrough the
29+ cenlurg and revise on the imporlance of these
lransporlalion methods. Children will explore the route and
write about the diﬂ:erenl landmarks/localions that sailors
would experience when lransporling 9oocls. Children to write

a CllO,r‘H ener OJI a caplain o,mong a lnarge.

Lesson 3: Children researcl'm alwu,l llle Slourl)ridge Lion
Locomotive and write o newspaper arlicle aboul the claH it

slarled llS advenlure l'O USA

Lesson 4: MaP work. Grid reperences (4 and 6 figure).
Exploring 0S maps and their local area. Localing and
f‘mcl'mg the gricl references of Po'mls of inferest eg MarU
Stevens Park, Merrg Hill, Clent Hills, seconclo,rg schaols elc.
Recap map sgmbols bo see if llweg can read and inlerprel

mo,ps.
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